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E-Learning

Metodologia didattica che offre la possibilita di
erogare contenuti formativi elettronicamente (e-
learning) attraverso Internet o reti Intranet. Per
['utente rappresenta una soluzione di apprendi-
mento flessibile, in quanto fortemente persona-
lizzabile e facilmente accessibile.
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Modulo 2 - Progettare una consultazione

Modulo 1 - La partecipazione civica
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Testimonianza sul progetto MappiNA

Nell'intervista a llaria Vitellio viene raccontata l'esperienza di MappiNA, il progetto di mappa
partecipata della citta di Napoli.
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Webunar

[Cloud4PA] La gestione di un webinar.ppt

Il processo di gestione di un webinar

Gianluca Affinite

Chat (Tutti)

Miccolo Mattia: ok grazie..
Niccold Mattia: pochine!?

Gianluca Affinito: @Niccolo: Ti rispondo fra poco
direttamente a voce

Niccold Mattia: ok

Gianluca Affinito: Sono diventati quasi 1700 con il
webinar di ieri ;-)

Claudia Salvi: Un relatore esterno, residente anche in
un Paese diverso dall'ltalia, & ammissibile?

Ivano Tamaggio: @Niccolo: E' il limite per la Adobe
Connect Pro Annual License

Niccold Mattia: Grazie Ivano.

Gianluca Affinito: @lvanao: ILlimite dipende dalla
nostra licenza, non dalla piattaforma

Claudia Salvi: ottimo, grazie
Paolo Porcaro: Ammissibile in che sensa?
Claudia Salvi: se pud fare una relazione dall'estero

Claudia Salvi: cicé intervebnire come relatore

Le tre Eta dell'uomo (GiOI’giOI‘Ie‘ 1507} lvano Tamaggio: 5i, Gianluca, & l'annual license. —]
Grazie

Fo rm e%m La gestione di un webinar IvanoTamag=iot)

Modalita di gestione e strumenti

Claudia Salvi: ok grazie

Y ‘| g 1 0:43:09/1:28:59 | | g————— |
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Assessing Educators’

To encourage take-up, it is proposed to refer to
proficiency levels using motivating role descriptors.
These can, however, be mapped onto the proficiency
levels used by the Common European Framework of
Reference for Languages (CEFR), ranging from Al
(Newcomer) to C2 (Pioneer). In general, the following
characterisations apply:

Newcomers (A1) have had very little contact with digital
tools and need guidance to expand their repertoire.

Explorers (A2) have started using digital tools without,
however, following a comprehensive or consistent
approach. Explorers need insight and inspiration to
expand their competences.

Digital Competence

Enthusiasts (B1) experiment with digital tools for a
range of purposes, trying to understand which digital
strategies work best in which contexts.

Professionals (B2) use a range of digital tools
confidently, creatively and critically to enhance their
professional activities. They continuously expand their
repertoire of practices.

Experts (C1) rely on a broad repertoire of flexible,
comprehensive and effective digital strategies. They are
a source of inspiration for others.

Pioneers (C2) question the adequacy of contemporary
digital and pedagogical practices, of which they
themselves are experts. They lead innovation and are a
role model for younger teachers.
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Figure 3: Key words used in the proficiency progression

Next steps
From 13 March to 1 May 2017 the framework and

its accompanying self-assessment questionnaire

were subjected to an online stakeholder consultation. The results of this consultation will be discussed
with representatives of the Member States in mid-May, upon which the framework will be finalised and

published

For more information, please contact:
Yves Punie@ec europa.eu
Christine Redecker@ec europa.eu

Proposal for a European Framework for the
Digital Competence of Educators (DigCompEdu)

As the teaching professions face rapidly changing
demands, educators require an increasingly broad
set of competences In particular the ubiquity of
digital devices and the duty to help students
become digitally competent requires educators to
develop their own digital competence.

The DigCompEdu framework aims to capture these
educator-specific digital competences.

The framework is directed towards educators at all
levels of education, from early childhood to higher
and adult education, including general and
vocational training, special needs education, and
non-formal learning contexts. It aims to provide a
general reference frame for developers of Digital
Competence models, ie. Member States, regional
governments, national and regional agencies,
educational organisations themselves, and public or
private professional training providers

1. Professional

Engagement 2.1 Selecting

2. Digital Resources

March 2017

DigCompEdu considers six different competences
areas with a total of 23 competences.

Area 1 focuses on the professional environment;
Area 2 on sourcing, creating and sharing digital
resources;

Area 3 on managing and orchestrating the use of
digital tools in teaching and learning;

Area 4 on digital tools and strategies to enhance
assessment;

Area 5 on the use of digital tools to empower
learners;

Area 6 on facilitating learners' digital competence.
Areas 2 to 5 form the pedagogic core of the
framework They detail the competences educators

need to possess to foster effective, inclusive and
innovative learning strategies, using digital tools

6. Facilitating
Learners' Digital
Competence

5. Empowering
Learners

2.2 Organising & sharing

1.1 Data
management

1.2 Communication

3.1 Instruction

6.1 Information &
media literacy

5.1 Accessibility &
inclusion

3.2 Teacher-learner interaction

1.3 Professional

; 3.3 Learner collaboration
collaboration

6.3 Content creation

3.4 self-directed learning

1.4 Reflective
practice

4.1A

ment formats

| Assessment

5.2 Differentiation &
persanalisation

6.4, Wellbeing
5.3 Actively

1.5 Digital CPD 4.2 Analysing evidence

engaging learners
6.5 Problem solving

4.3 Feedback & planning

Figure 1: Overview of the DigCompEdu framewor:
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